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National Association of Law Students with Disabilities (NALSWD)

Best Practices Guide for Accommodating Law Students with Disabilities

INTRODUCTION

Diversity in law schools and the legal profession has been the subject of much discussion and study for a number of years. A 2003 report by the United States Equal Employment Opportunity Commission (EEOC), titled Diversity in Law Firms, notes the increased influence that minorities and women have had as their representation in the legal profession has increased.
 Meanwhile, law students are beginning to place a premium on legal employers who promote and retain a diverse workforce.
 Diversity in the legal bar also ensures that the needs of an increasingly diverse population are adequately served.
To date, individuals with disabilities have not occupied a large role in the discussion about diversity in law school and the legal profession. When the National Association of Law Professionals (NALP) Directory of Legal Employers conducted a survey in 2006-2007, they found that only 200 out of 132,000 lawyers – just 0.17% – identified as having a disability. About 10% of law firms reported at least one lawyer with a disability, but less than 1% reported hiring a summer associate with a disability.
 Access to a legal career is important for people with disabilities for the same reasons it is important to other underrepresented minority groups. Anecdotal evidence suggests that lawyers with disabilities face many of the same barriers to employment that people with disabilities encounter in other jobs.

Among the problems cited by students and lawyers with disabilities is lack of access to reasonable accommodations. Title I of the Americans with Disabilities Act of 1990 (ADA) requires private, state and local government employers with 15 or more employees to provide “reasonable accommodations” to qualified applicants and employees with disabilities, unless doing so would cause an undue hardship.
 Section 501 of the Rehabilitation Act of 1973 imposes the same requirements on federal agencies and entities receiving funding from the federal government, regardless of the number of employees they have.
 

Though most law schools are sensitive to the needs of law students with disabilities and provide excellent accommodations, many law schools still struggle to create a disability-friendly culture and to meet the unique needs of individual students with disabilities.  
This guide seeks to assist law schools in their pursuit of providing reasonable accommodations for law students with disabilities. Law students with disabilities, both as applicants and students, may need a range of accommodations in order to attend and complete many different tasks in law school. Most of the accommodations are similar to those needed by attorneys with disabilities working in the legal profession. Thus, much of the discussion in this document will apply to a wide range of administrative and professional jobs.

This guide reviews many of the most common types of reasonable accommodations that law students with various disabilities may need.
 Some of these accommodations, such as modified schedules and telecommuting, are already being used by legal employers to attract and retain attorneys. Remaining flexible and providing such reasonable accommodations will help law schools diversify their student body and remain competitive in recruiting the best law students. 
Requirements for Reasonable Accommodations

The term “reasonable accommodation” as used in this Guide refers to any adaptation in the school environment or in customary practice that enables an individual with a disability to enjoy equal educational opportunities. There are three categories of reasonable accommodations:

1. Modifications to the law school application process

2. Modifications to the law school environment or to the manner or circumstances under which students normally perform

3. Modifications that enable law students with disabilities to enjoy equal access and opportunity in their professional development (e.g. job application process and/or social functions) 

Reasonable accommodations remove law school barriers that would otherwise impede qualified students with disabilities from competing for grades, performing activities, or gaining access to other benefits of being a law student. As with so many ADA issues, reasonable accommodation decisions should be made on an individualized, case-by-case basis after discussions that allow the appropriate law school officials to understand the nature of the accommodation(s) requested and the precise aspect of the application process, job, or benefit that poses a barrier. The disability services office or law school dean may also, in some circumstances, request further documentation of the student’s disability.

Although there are a myriad of physical and hidden disabilities, there are some general accommodations that apply to nearly all students with disabilities. This section will highlight these general accommodations, which should be provided whenever any student with a disability is beginning law school. 

I. Reasonable Accommodations – Generally
A. General Accommodations for Students With Disabilities

Documentation is the most important step in receiving adequate accommodations in law school. Many law schools (or their disability services offices) will require the detailed documentation listed below.  It is also recommended that students with disabilities obtain this level of detailed documentation to prepare for requesting accommodations on the MPRE and the Bar Exam. If a student’s disability will not require testing accommodations, the documentation suggested below may not be necessary. Law schools should consult with individual students as well as a qualified professional to determine what tests are necessary in order to receive accommodations. 

It is the student’s responsibility to make accommodation needs known in a timely fashion by requesting accommodations and providing appropriate documentation of their disability. Advocates in the law school dean’s office should assist those students they know have a disability by alerting them to the need for filling out a request form and making contact with the office responsible for providing services for students with disabilities. Even if a student’s application to law school indicated the presence of a disability, students should not assume that the law school administration knows this information. Students who do not require accommodations need not disclose their disabilities. 
The information on the student’s disability and accommodations is treated as confidential information under applicable laws and University policy, and is provided only to individuals who are privileged to receive such information on a need-to-know basis. All accommodations/services are provided on a case-by-case basis. 
Law schools need not make accommodations that are unduly burdensome or that fundamentally alter the nature or fundamental curricular components of the program. Law school administrators often quote this language in denying a student’s request for accommodations and will point to the fact that Courts almost always defer to the law school’s decision in determining what accommodations are “unduly burdensome or fundamentally alter” the school’s program. However, students with disabilities should continue to pursue accommodations if the requested accommodation is necessary and was recommended in their professional evaluation.

Students who request accommodations on examinations or other academic modifications on the basis of a disability must provide documentation. The cost of obtaining the professional verification to establish the disability shall be borne by the student, unless the law school requires an additional assessment for the purpose of obtaining a second professional opinion, in which case the law school will bear any cost not covered by a third-party payer. 
All reports should make recommendations based upon a student’s need for accommodations in the law school environment, including on exams, in the classroom, and during other law school activities. While prior accommodation history is relevant, it is important for the student to realize that law schools will not necessarily agree to grant these accommodations. Obtain copies of all prior documentation – include testing and accommodation documentation as far back as possible. From elementary school records forward, seek out: any Individual Education Plans (IEP) from all schools attended; accommodations granted on the SAT, LSAT, CAT, AP exams; and letters, reports and other information concerning the student’s disability. As this information is obtained, all original documents should remain with the student and a copy should be placed on file with the law school. There is no such thing as “too much documentation” and the more documentation a student can provide the better.

Law schools will consider requests and grant reasonable and appropriate accommodations based on the student’s disability and the essential components of the academic program. At no time may the expenses for the provision of accommodations be imposed upon the individual with disabilities. It is important for a student to realize that an important feature of a legal education is the comparative grading of students based on examinations that are time-pressured, competitive, and often stressful. This environment therefore may require accommodations that previous educational settings did not. 
II. Disability Specific Law School Accommodations

A. Best Practices for Law Students with Learning Disabilities

“I was not concerned about being a law student with a learning disability - any shame and anxiety I had concerning my disabilities ceased to exist in high school. My lack of concern was naïve, and I quickly learned that law school poses many unique challenges for students with learning disabilities. During the first week of orientation, I made an appointment to discuss my accommodations and disability with the administration. Equipped with copies of my test results and recommended accommodations, I entered the Dean’s office with confidence that this meeting would be like the hundreds of other meetings I had with university administration and professors in undergrad. As the meeting progressed, I quickly learned I was wrong. I left the meeting frustrated and confused, I felt my intelligence had been questioned and my ability to succeed in law school was highly unlikely. I was not clear as to what the policy was concerning students with disabilities, because the law school had no formal written policy. In less than 20 minutes, the shame of my disability returned and I began to question whether I was smart enough to complete law school. Before I attended my first class, I felt I had already been labeled a failure and was doomed to accept my inevitable law school fate.”
 
i. Introduction
Law students with learning disabilities face a unique set of obstacles and a different form of discrimination than their peers with other disabilities. Because of the competitive nature of law school, many students with learning disabilities are advised to not disclose their disabilities and accommodations to other law students and professors.  Thus, the number of law students with learning disabilities who receive accommodations is unclear. In addition, the accommodations can vary drastically depending on the law school administration and its policies.         
ii. Documentation for Learning Disabilities 

Law school administrators should warn students that it is extremely difficult to obtain accommodations for learning disabilities on the MPRE and on most state bar exams. However, accommodations are sometimes granted, and law school administrators can work with law students to ensure that they make the best case possible. First, documentation is essential to receiving accommodations. Students must extensively document the accommodations they received prior to and during law school, requesting a copy of everything in writing. If accommodations are denied, the student should be sure to include written documentation from the school administration noting the reason for the denial. The denial of accommodations should not be based on prior history of what was allowed or denied on the LSATs or in the student’s previous educational history.  
When requesting accommodations, students should provide current documentation (within the last three years) of their learning disability. All medical tests must be reliable, valid, and standardized for use with an adult population. A qualified professional must administer all tests, and documentation should include a brief statement of his or her qualifications and areas of specialty. The following evaluations are recommended:
· Neuropsychological or psychoeducational evaluation with reports of aptitude assessments using complete comprehensive battery. Acceptable tests include: Wechsler Adult Intelligence Scale-III (WAIS-III) or Woodcock-Johnson III: Tests of Cognitive Abilities. 

· Comprehensive achievement battery including current levels of academic functioning in relevant areas such as reading (phonetic decoding, reading rate, and comprehension) and written language. Acceptable tests include: Woodcock-Johnson Psychoeducational Battery III: Tests of Achievement. 
· For assessments containing subtests (WAIS-III or Woodcock-Johnson III), the subtests must also be included.

· An assessment of information processing (short- and long-term memory, sequential memory, processing speed, executive functioning) using an appropriate test. Acceptable tests include: Wechsler Memory Scale III, Delis-Kaplan Executive Function System, and relevant subtests from the Woodcock-Johnson Psychoeducational Battery III: Tests of Cognitive Abilities. 
iii. Documentation for students with ADD/ADHD 

Students requesting accommodations in law school should provide current documentation (within the last three years) of their learning disability. All tests must be reliable, valid, and standardized for use with an adult population. A qualified professional must administer all tests and documentation should include a brief statement of his or her qualifications and areas of specialty. The following types of documentation are recommended: 
· A diagnostician’s report, which must include a review of the history regarding each of the DSM-IV diagnostic criteria for ADD/ADHD and specify which symptoms were present in childhood and which current symptoms have been present for at least the past six months.

· A clinical summary, which must include: 
a. A demonstration of the evaluator having ruled out alternative explanations for the inattentiveness, impulsivity, and/or hyperactivity; 
b. An indication of the patterns of symptoms across the individual’s life span;

c. An indication of the substantial limitations to learning presented by ADD/ADHD and the degree to which it impacts the individual;

d. Indications as to why specific accommodations are needed; and
e. How the effects of ADD/ADHD symptoms, as designated by the DSM-IV, are mediated by the accommodations. 

· Neuropsychological or psychoeducational evaluation with reports of aptitude assessments using complete comprehensive battery. Acceptable tests include: Wechsler Adult Intelligence Scale-III (WAIS-III) or Woodcock-Johnson III: Tests of Cognitive Abilities. 

· Comprehensive achievement battery including current levels of academic functioning in relevant areas such as reading (phonetic decoding, reading rate, and comprehension) and written language. Acceptable tests include: Woodcock-Johnson Psychoeducational Battery III: Tests of Achievement

· For assessments contain subtests (WAIS-III or Woodcock-Johnson III), the subtests must also be included.

· An assessment of information processing (short- and long-term memory, sequential memory, processing speed, executive functioning) using appropriate test. Example of acceptable test include: Wechsler Memory Scale III, Delis-Kaplan Executive Function System, relevant subtests from the Woodcock-Johnson Psychoeducational Battery III: Tests of Cognitive Abilities. 
iv. Accommodations – Classroom  

Students with learning disorders may require a variety of accommodations. Note-taking is an accommodation that is commonly requested by students with learning disabilities. However, note-taking should not be considered a substitute for a student’s full participation and attendance in each class. Other students with learning disabilities may request that the class be recorded so that they may review the class discussion at a later time. University administrators may remind students that the class recordings are intended for a student’s personal use only and are not to be shared with other individuals. Students who have ADD/ADHD may request copies of texts books in electronic audio text format. In order to make arrangements with the publisher, this accommodation should be made as soon as possible, several months prior to the beginning of a class.  Other technological aids, such as certain software programs, may be used to accommodate students with learning disorders. Mind Mapping software such as Inspiration or voice recognition programs like Dragon Naturally Speaking are also helpful. 
   v. Accommodations – Exam
In addition to classroom accommodations, students with learning disabilities may also require accommodations on exams. Students with learning disabilities commonly request additional time on exams. Administrators should be as specific as possible when granting additional time on exams (e.g. double time given on essay exams and no extra time given on multiple choice). In addition, students with learning disabilities may often request to test in a separate area. The students and administrator should clarify in advance of the exam whether a “separate testing area” is a separate room where the student may test with others or a room in which the student tests alone. Students should ideally specify why his learning disorder necessitates the type of separate testing area that he or she has requested. 


Students with learning disorders – especially those with visual processing disorders – may request to use a reader or a scribe to record responses. Likewise, students may request to use a laptop computer (if not otherwise allowed), or to use a spell-check function on exams in an essay format. 

  vi. Accommodations – Bar Exam
It is extremely difficult to obtain accommodations on the bar exam. Requests for accommodations involve a tedious process that requires extensive documentation. Administrators should notify students early in their law school career that they should immediately begin compiling the documentation necessary to receive accommodations on the bar exam. 
NALSWD highly recommends that students request the information concerning accommodations during their 2L year of law school from each state where they hope to take the bar. Note that each state has its own rules, regulations, policies, forms and requirements. Students with learning disabilities should file their application to take the bar exam, along with their request for accommodations by September of their 3L year.  This ensures that there is enough time for appeals if their request is denied. If a student’s accommodation request is denied and the student regularly received that accommodation on prior exams, NALSWD recommends that the student hire an attorney to file an appeal. Note that appeals often occur in the few weeks before the bar exam – making it difficult for students to study for the bar at the same time. Law school administrators should help remind students to file their accommodation requests earlier rather than later to leave time for the appeals process. 
   vii. Conclusion  
Because learning disabilities are often misunderstood, many students with learning disabilities often face discrimination, isolation and adversity. Yet students with learning disabilities are many and not alone. In learning to accept and work with my own disability, I have found strength, understanding, and the will to fight and tell others about my own disability. I also believe the status quo can be changed. In the words of one judge with a learning disability: 
“I absolutely have it made. I have every indicia of success. I was a successful real estate lawyer with a very good practice; I was a judge by age thirty-seven. I have written five books, forty articles and have thirty published opinions… In my head I know that I am as smart as any one of you. But in my heart I’m sure that you’re going to scratch my surface and find out that I am really a frog… Nobody likes to go any place because of his disabilities. I’m here today because I am a kind of a talking frog – a learning disabled judge. You all came here to see my warts… I can’t suddenly think of myself as a prince when all my life everybody told me I was a frog. I carry that baggage with me all of the time. All of us with various kinds of disabilities – not just learning disabilities – have that same self-image problem… (B)ut I function on a very high level – and very well. So can every one of those students who are learning disabled, with a little help, and the ability to adapt to their environment. So here I am before you today, a talking frog, still waiting for that kiss to turn me into a prince. Still trying to forget that I’m a frog.”


B. Best Practices: Deaf and Hard-of-Hearing

  i. Introduction

Functional hearing loss ranges from mild to profound. People who have very little or no functional hearing often refer to themselves as “deaf.” Those with milder hearing loss may label themselves as “hard-of-hearing.” Collectively, these two groups are often referred to as individuals with “hearing impairments,” “hearing loss,” or “the hearing impaired.” When referring to the Deaf culture or Deaf members of the culture, "Deaf" is capitalized.  When “deaf “ is not capitalized, it is used in a general sense to indicate persons with a more profound hearing loss.   Sign Language (or American Sign Language) is capitalized since it is the name of a language. Accommodations for students who are deaf or hard-of-hearing can be generally classified as either "visual" or "aural." Visual accommodations rely on a person's sight; aural accommodations rely on a person's hearing abilities. Examples of visual accommodations include Sign Language interpreters, lip reading, and real-time captioning. Examples of aural accommodations include amplification devices such as FM systems. It is important to note that accommodations for hard-of-hearing students are rarely successful for Deaf students and vice versa.

ii. Deaf and Hard-of-Hearing Students

Deaf-Blind Students

Deaf-blind students require accommodations for both hearing and vision loss. The most common cause for deaf-blindness is Usher Syndrome, in which individuals are born hard-of-hearing or deaf with full sight. Gradually they lose their vision until they are legally blind. Retinitis Pigmentosa is another common cause for deaf-blindness. Because of the compounded disability, accommodations need to encompass both disabilities and involve the student throughout the entire process.

Hard-of-Hearing Students
Students who are hard-of-hearing may hear only specific frequencies or sounds within a certain volume range. They often rely heavily upon hearing aids and lip reading. Some students who are hard-of-hearing may never learn Sign Language and if they do, they may use it only infrequently. Some students who are hard-of-hearing may have speech impairments because their hearing loss prevents them from hearing speech, and therefore learning speech correctly is difficult for them.

Being hard-of-hearing can affect students in several ways. They may have difficulty following lectures in large halls, especially if the acoustics in the lecture hall are poor or if the speaker talks quietly, rapidly, or unclearly. People who are hard-of-hearing often find it difficult to simultaneously watch demonstrations and follow verbal descriptions. This difficulty is amplified if they are watching a real-time captioning screen or a speaker's lips. Because hard-of-hearing students rely primarily on visual stimuli and often take longer than average to process auditory stimuli, they may struggle to follow or participate in classroom, particularly if the discussion is fast-paced and un-moderated.

Students who are hard-of-hearing generally rely on hearing aids and will likely benefit from amplification in other forms such as assistive listening devices (ALDs) like hearing aid-compatible telephones, personal neck loops, and audio induction loop assistive listening systems. Some students use FM or infra-red amplification systems, which require the instructor to wear a small microphone to transmit amplified sound to the student via an FM radio frequency or an infra-red transmission signal. This reduces the amount of background noise by bringing the professor’s voice above the din. 

Deaf Students
Deaf students who strongly identify with the Deaf community are likely to view their deafness with a strong sense of pride. Unlike hard-of-hearing students, the Deaf community does not view deafness as a disability. Deaf students often communicate using Sign Language. While some Deaf students may speak, others may choose not to speak. Likewise, some may have lip reading skills while others may not. These are differences are either personal choices or choices made as the student entered grade school.


Regardless of the hearing loss, identity labels, or language, Deaf, hard-of-hearing and Deaf-Blind individuals share one common barrier—access to information. Helping law students with hearing impairments secure the accommodations they need—no matter the manner or form—will ensure that these students achieve equal and optimal access to information. 
iii. Documentation

Documentation is very straightforward. However, it is necessary to keep in mind that Deaf students, particularly older students, do not usually get audiograms on a regular basis. Unlike students who are hard-of-hearing, implanted with cochlear implants, or late-deafened, there is minimal need for regular audiograms to verify a hearing loss that has remained permanent and unchanged for years. In this case, audiograms dated within the last ten years should be accepted.

Types of Documentation: 

· Audiogram 

· Certificate of Deafness (if applicable) 

Qualified Professional: 

· Licensed Audiologist 

· Licensed Speech Language Pathologist 

· General Practitioner

· Otolaryngologist (ear, nose, and throat doctor)

Universities may require that all applicable documentation be submitted on professional letterhead with the evaluator's signature and credentials prior to scheduling an appointment. Student Services may also wish to create an application packet to supplement the requisite documents. Information as to type of accommodations preferred, ranking of those accommodations by preference, clarification of disability parameters etc., is appropriate. Inquiries into accommodations previously utilized by the student (particularly at high school and during post-secondary education) are also useful.

iv. Accommodations – Classroom
Deafness or hearing loss is a communicative disability, so accommodations for Deaf or hard-of-hearing students are aimed at improving the students’ reception of communicated information. The Office of Civil Rights has held that three basic components of “effective” communication are (1) timeliness of deliverance, (2) accuracy of the translation and (3) provision of communication in a manner and medium appropriate to the significance of the message and abilities of the individual with the disability.

Accommodations depend on the individual and their particular type of hearing loss. American Sign Language (ASL) interpreters and notetakers may be the best option for Deaf students. However, a Deaf student may actually prefer Realtime Captioning  (also called Computer Assisted Realtime Translation -- CART) with written transcripts instead of ASL interpreters and notetakers. For hard-of-hearing students, Realtime Captioning services may be preferred over an oral interpreter. 

It is important to note that accommodations are based on personal preference resulting from the student’s experience and particular type of hearing loss. No particular accommodation is right for all Deaf or hard-of-hearing students. Universities should seek the student’s input when determining what accommodation(s) would be most effective for that particular student. Universities should never unilaterally provide a student with a specific accommodation without the student’s input. At no time may the expenses for the provision of accommodations be imposed upon the individual with disabilities. 
v. Classroom Accommodations – Deaf Students

· Priority Registration – In order to optimize the amount of time necessary to secure services, Deaf and hard-of-hearing students should register prior to other students so placement in the course is guaranteed.

· Priority or Preferential Seating – Front row seating may be necessary for students requiring unobstructed view of the interpreter, the instructor, or the blackboard.

· American Sign Language Interpreters – The interpreter should preferably be certified by the Registry of Interpreters for the Deaf or the National Association of the Deaf with at least one of the following certificates-CI/CT (Certificate of Interpretation and Transliteration), National Certificate of Interpreting Advanced or Master Level, Comprehensive Skills Certificate (CSC) or National Association of the Deaf (NAD) Level Four or Five. Uncertified Sign Language interpreters should not be used unless they can demonstrate interpreting skills commensurate with the above certifications. The subject matter of law school coursework requires that interpreters have a good command of both American Sign Language and English.

Professors should direct communications to the student and not the interpreter. The role of an interpreter is to facilitate communication between the Deaf individual and other individuals in the classroom who communicate verbally. Certified interpreters sign everything that is said in their presence. For example, when interacting with a Deaf student, speak directly to the deaf student; say “Mary turn in your paper” instead of  “Tell Mary to turn in her paper.” Never ask the interpreter how the Deaf student is doing in the class or if he or she understands; ask the student directly. Never instruct an interpreter to not interpret any statements made or deny a repetition of a statement. Doing so hinders the Deaf student’s ability to contribute in the classroom and to learn and comprehend the material.

· Oral Interpreters – In the same manner as Sign Language interpreters, oral interpreters are bound by the same code of ethics as defined by Registry of Interpreters for the Deaf. Instead of American Sign Language, the oral interpreter sits in front of the deaf or hard-of-hearing student and mouths everything for the student to lip read (also called speech reading.) However, lip-reading is a very specialized skill. Not every deaf individual or hard-of-hearing individual will be able to lip-read. If one person demonstrates outstanding lip-reading skills, it is only relevant for that person and the skill is not to be generalized to others with a similar disability. Further, never assume that an oral interpreter will be sufficient; it may actually be far more restrictive depending on the student’s preferred accommodations.

Instructors should present course material at a comfortable pace. Forcing an interpreter to work at a breakneck speed for long periods of time will both wear out the interpreter and exhaust the Deaf student’s eyes. Unlike hearing students who are able to listen while using their eyes for other tasks such as online research or note-taking, Deaf students must focus the entire duration of class on the interpreter and are unable to pause briefly. Eye fatigue is quite common for Deaf or hard-of-hearing students after a long session. Two interpreters are often sent in as a team to take turns when a class is over 1½-2 hours in duration so that they do not fatigue and in an effort to avoid repetitive motion injuries.
· Notetakers/Faculty Lecture Notes – Because a student who is deaf or hard-of-hearing must constantly watch an interpreter or the CART services, they are often unable to take their own notes. Using notes taken by classmates as well as instructor’s own notes enable the Deaf or hard-of-hearing student to commit full attention to the lecture. Note taking services should be coordinated by the campus office providing support services to students with disabilities.

· Close Captioned TV/Video/Film – If an instructor uses audio-visual materials in the classroom, or assigns audio-visual materials for students to review outside of the classroom, audio-visual materials with captions or subtitles should be chosen by the instructor.   

If audio-visual material presented in the classroom is not captioned, the instructor should provide a printed summary of the program and allow the student to view it at another time with an interpreter. If the deaf student typically uses CART services, the captioner should be allowed to caption the audio-visual program presented in class.

vi. Classroom Accommodations – Hard-of-hearing Students
Some classroom accommodations for Deaf students are also accommodations for hard-of-hearing students. These similar accommodations include:

· Priority Registration

· Priority Seating 

· Notetaker/Lecture Notes

· Captioned TV/Video/Film.

Accommodations differing from those that Deaf students are more likely to choose include:

· Assistive Listening Devices – Some hard-of-hearing students may wish to use an Assistive Listening Device (either FM or infra-red) that amplifies the instructor’s voice through a microphone worn by the instructor. A hard-of-hearing student tunes his or her hearing aid or cochlear implant into the system. An Assistive Listening Device enables direct auditory input into the hard-of-hearing student’s hearing aid or cochlear implant. The benefit of that is background noise is usually eliminated or diminished as the speaker’s voice is amplified. However, the microphone will not amplify the voices of other speakers in the classroom, and, because the student has tuned his hearing aid or cochlear implant to the FM/Infra-red system, he or she will be unable to hear their voices at all unless they speak directly into the microphone. 

· CART (Computer Assisted Real Time) Services – CART service is instant translation of the spoken word into English text using a stenotype machine, notebook computer and real-time software. The text appears on a computer monitor or other display. CART is also often referred to as real-time captioning. The Americans with Disabilities Act specifically recognized CART as an assistive technology that allows "effective communication access." Thus communication access more aptly describes a CART provider's role and distinguishes CART from real-time reporting in a traditional litigation setting. 

vii. Classroom Accommodations – Deaf-Blind Students
· Interpreter – A tactile interpreter may be required for access to the classroom activities. Some Deaf-Blind students prefer having a Sign Language interpreter up close in which they will utilize their remaining vision. If that is the accommodation, priority seating is necessary.

· Reader – A reader will read any written material necessary for class participation. Not all Deaf-Blind students will be fluent in Braille.
· Scribe – The reader may also function as a scribe if it is necessary to have someone else write out an assignment or answer.

· Braille or Large Print Typed Materials – All written materials used in the classroom or in the law school must be made available in both forms. Written materials include but are not limited to fliers, overheads, announcements, power point presentations, syllabi, case briefs, articles, student handbook, registration materials, and financial aid documentation. If a student requests large print, it is appropriate to ask the student what font size and type allow the best access to the material. 
· Extended Time – Additional time for in-class assignment is necessary if adaptive technology or accommodations are required to complete the assignment. 

· Adaptive Equipment – Equipment such as electronic spellers or large print monitors should be provided upon requested.

vii. Accommodations – Exams

Accommodations required for exams by Deaf, hard-of-hearing or deaf-blind students could include the following:

· Sign Language interpreters, realtime captionists and oral interpreting for instructions

· Extended time

· Alternative test format: “oral” vs. written (this applies solely for the Deaf-Blind student).

· Scribe (for deaf-blind students) 
ix. Accommodations – Other

Housing (if housing is university-owned)

· Fire/smoke alarms with visual signaling devices 

· Visual door signaling devices 

· Video Phone, Accessible telephone (TTY, or teletypewriter for the deaf), volume-control phone, or other phone equipment such as amplifiers

Campus and Community 

· Location of accessible Video Phones and (TTY) telephones 

· Deaf-blind orientation to campus or classrooms 

· Accommodations for extracurricular activities, such as clubs, study abroad, sports and the law review write-on process

· Accommodations for student employment 

x. Tips for Working with Deaf and Hard-of-hearing Students 

· Deaf and hard-of-hearing students will usually require seating at the front of the classroom, near to and facing the instructor, to make optimum use of visual cues.
· Please repeat questions from others in the classroom before answering because it is often difficult for the interpreter or real-time captioner to hear the questions from the front of the room.
· Expect the same amount of effort, preparation, and participation from culturally Deaf students as you would from hard-of-hearing or hearing students. 
· If instructors intend to show movies, slides, or video, have them ensure that the audio-visual material is captioned or subtitled. 
· Due to slight “lag time” interpreters have when interpreting from English to ASL, give the Deaf student(s) enough time to respond to questions asked in class before continuing on your lectures.
· Speak directly to a Deaf or hard-of-hearing student, even when they are using a Sign Language interpreter or real-time captioner.
· Emphasize important information such as assignment or schedule changes by writing details on the board.
· Use visual aids where possible. Write page numbers, assignments, and other important information on the board.
· Speak clearly and naturally. Write and/or spell out difficult or new vocabulary. This is helpful for the student as well as the interpreter or real-time captioner.
· Deaf and hard-of-hearing students are just like any other students – they want to be included in class discussions and feel equal to their peers.
· The interpreter or real time captioner is there to interpret or caption everything that is said in class. Never ask the interpreter or real time captioner to censor any information.
· There may be incidents where there will be no interpreter or captioner present for a variety of reasons. This is separate from an absence of the student’s choice. If this occurs, the coordinator of services is required to make arrangements such as videotaping the session for the student to view at another time. This is not to be considered an absence for attendance purposes.

xi. Things to Remember When Working with an Interpreter or Real Time Captioner 

· The interpreter or real-time captioner’s sole responsibility is to facilitate communication and provide equal access to information. Instructors must refrain from asking the interpreter or real time captioner to function as a teacher’s aide, to participate in class activities, or to perform other tasks. Doing so may interfere with the quality of communication provided, compromise the role of the interpreter or real-time captioner, and deny full communication access for students who are Deaf or hard-of-hearing.

· Familiarity with the subject matter will enhance the quality of the interpreted message. If possible, share outlines, texts, agenda, technical vocabulary, class syllabus, and any other pertinent information with the interpreter or captioner well before the class.
· In class, allow the interpreter or real time captioner to position themselves in direct line with you, the student, and any visual aids.

· Interpreters process information cognitively before interpreting. The interpreted message therefore, will follow at a pace generally one or two phrases behind the communicator.  Speaking naturally and at a normal pace helps facilitate an effective interpretation process.

· Ask students to raise their hand and be recognized before they ask questions or give comments. This avoids overlapping speakers that are difficult for interpreters or captioners to translate or transcribe. The lapse will also allow the interpreter or real time captioner to finish interpreting/captioning for the current speaker and gives the Deaf or hard-of-hearing student equal opportunity to participate in class. 
· Avoid talking while students are focused on visual aids or materials in class. Deaf students require time to process visual aids and materials before returning their attention to the verbal communication that is being interpreted.

· Use “I” and “you” when communicating with Deaf students through an interpreter or real time captioner. Look directly at the student with whom you are communicating, not the interpreter or real time captioner. Use of third-party phrases such as “Ask her” or “Tell him” can compromise the relationship between the instructor and student.
· Plan some strategic breaks so that both student and interpreter or real time captioner can have a mental and physical break for the rigors of the situation. Receiving information visually without breaks can be tiring and cause eye fatigue. Additionally, simultaneous interpreting/captioning requires the processing of new information while the information that was just communicated by the speaker is being delivered. For classes longer than one hour in which only one interpreter or real time captioner is available, a mid-class break is essential.

· If the Deaf or hard-of -hearing student is not present when class begins, the interpreter or real time captioner will wait for a few minutes for late arrival. Do not hold off starting class just for the Deaf or hard-of-hearing student.
xii. Conclusion 


Because of the range in hearing loss and students’ preferences, appropriate accommodations for Deaf or hard-of-hearing students should be made on an individual basis in consultation with the student. An accommodation for a Deaf student who uses American Sign Language may not be effective for a student with mild hearing loss who communicates verbally. Because deafness or hearing loss is a communicative disability, most accommodations for Deaf and hard-of-hearing students aim to ensure auditory communication is accessible to the student. 
C. Best Practices: Visual Disabilities
i. Introduction

Students who are blind or visually impaired make use of a variety of academic accommodations to succeed in law school. The accommodations a student finds most effective depend on the student’s degree of remaining vision and on the learning methods that work best for that student (i.e., whether a visual learner or an auditory learner). This section presents a brief overview of accommodations typically used by law students with visual disabilities. 

Several accommodations should be arranged before the semester begins. For example, obtaining textbooks for students who are blind or who have low vision can be a time-consuming process. Encouraging professors to develop syllabi well in advance of the start of the semester increases the likelihood that students with visual disabilities will have the reading materials by the time instruction begins. Granting these students priority enrollment can also be helpful in this respect. Similarly, electronic texts and handouts, syllabi, and other course related-materials should ideally be made available three months in advance to allow students and administrators ample time to foresee potential issues and to provide an adequate accommodation. 
ii. Accommodations - Classroom

· Note-taking – Many students with visual disabilities can only take notes electronically. Policies forbidding the use of laptops in class should be modified so that blind and low-vision students can take notes. In some cases, a student with a visual disability will benefit from the use of a note-taker who can prepare notes that provide access to board work and PowerPoint presentations. In order to preserve anonymity, note-takers should not have access to the names or contact information of the people they are taking notes for, unless that person authorizes the disclosure of their identity.

· Handouts – At a minimum, handouts should be prepared several days before they are distributed in class. Handouts prepared electronically can easily be emailed directly to the student or to the campus disability services office. Preparing handouts in Microsoft Word or a similar format is often sufficient to give the student full access to the material. However, handouts in PDF form may require additional steps on the part of the student or the campus disability services office. Handouts consisting of photocopied materials should be given to the campus disability services office with enough lead time so that the student can access the material in class contemporaneously with the other students.

· PowerPoint presentations – PowerPoint presentations should be emailed to the student or to the campus disability services office with sufficient lead time so that they can be converted to an accessible format. In some instances, PowerPoint presentations will require little or no modification. PowerPoint presentations that make heavy use of text boxes or graphical features can be made accessible, but some lead time is required. The most important aspect of providing materials for a visually impaired student is ensuring that the student is able to access those materials during class so the student can fully participate. It is much less effective to only provide accessible handouts and slides after the class. 

· Board Work and Real-Time Computer Use – Information written on the board and the results of real-time computer use should be presented orally for the benefit of students with visual disabilities and for other students in the course to the extent possible. When this is not practical, a note-taker can be helpful. Note-takers can be instructed to explicitly indicate the material that was written on the board or part of the computer presentation in the notes.

· Fielding Questions in Class – If students with visual disabilities have adequate access to textbooks and other materials, they can fully participate in Socratic discussions in class. Since some formats of textbooks do not allow for quick page-by-page navigation, questions such as, “What did the judge mean in the second sentence of the last full paragraph on page 152?” will present difficulties for a student with a visual disability. Reformatting the question can allow the student to demonstrate mastery of the material: “What did Cardozo mean when he said `The orbit of the danger as disclosed to the eye of reasonable vigilance would be the orbit of the duty’?” is a question that a student with a visual disability would be able to understand.

· Seating – Some students with visual disabilities find it helpful to sit where they can have the best view of the board or the overhead projector. Other students with visual disabilities may prefer to sit in locations that offer extra room for guide dogs beneath their chairs. Some students also prefer to sit closer to the front of the class where they can best hear the lectures.
· Movies and videos – If a movie or video will be shown as part of an assignment, a student with a visual disability may benefit from a description of non-auditory aspects of the film. Some movies are available with video description (narration of visual elements during pauses in the dialogue). In other cases, the student should be permitted to watch the video with someone who is designated to describe the visual elements. It may be appropriate for the student with a visual disability to watch the film in a separate viewing.

iii. Accommodations - Outside of Class

· Readers – Many students with visual disabilities benefit from the use of a reader in certain circumstances. Typical scenarios include:

· Providing assistance with non-electronic research;

· Proofreading an assignment for inconsistencies in citation formatting;

· Reading handwritten material or material that has been marked up;

· Describing charts, diagrams, and other handouts.

Some students prefer to select and hire their own readers. However, the campus disability services office should fund the reader if the student does not receive adequate funding from the state’s vocational rehabilitation funding. Some universities pre-screen readers and maintain a reader pool.

· Legal Databases – Typical Lexis and Westlaw seminars are designed from a visual perspective. Students with visual disabilities who use screenreaders can access the web, but the process is different from that used by people who do so visually. Both Lexis and Westlaw can provide special seminars via phone to assist students with visual disabilities. 

The standard Westlaw site is accessible, though it is initially more difficult for users of access technology to utilize it effectively. For this reason, Lexis and/or Westlaw training seminars should be scheduled well in advance of the student’s first assignment requiring the use of these services. It is a good idea to provide blind and low-vision students with their Lexis and Westlaw passwords well before instruction begins.

Note: Westlaw also offers a text-only interface. This interface will display the cases and other sources that would be displayed in a traditional search, but supplemental results and passages of the sources containing search terms are not indicated. 

· Feedback on Written Assignments – Students with visual disabilities will have difficulty accessing handwritten feedback on briefs and memoranda. Verbal or electronic feedback is most helpful. Some legal-writing teaching assistants have marked up electronic copies of assignments by enclosing comments in braces so that users of access technology can quickly locate the feedback using the search function.

· The Bluebook – The Bluebook presents unique access challenges for students with visual disabilities, especially because of the detail and specificity required of legal citations. Moreover, few students with visual impairments have access to an electronic copy of the Bluebook. The Bluebook cannot simply be scanned like other textbooks because the scanning process introduces errors and inaccuracies that make it difficult to learn finicky citation rules. Recording for the Blind and Dyslexic (see the section on obtaining reading material below) offers an audio version of the Bluebook, but many students find it cumbersome to use an audio resource to check citations.

Annual subscriptions to the Bluebook online are now available. This html version of the Bluebook is mostly accessible to students who use screen-reading and screen-magnification software. Note that the HTML version of the bluebook does NOT properly indicate to screen readers when text is in the “small caps” typeface. However, nearly all other formatting details are accessible in this online version, and many students with visual disabilities may consider this version of the Bluebook to be the best accessibility option. If students with visual disabilities wish to use the online bluebook as their accessibility solution, institutions should consider subsidizing the purchase of Bluebook subscriptions to the extent that their cost exceeds that of a standard edition of the Bluebook. Nevertheless, given that the online Bluebook does not constitute a complete accessibility solution, if a student does not believe that a subscription to the online bluebook will suit his or her needs, institutions should be willing to accommodate students in other ways, such as by obtaining an accessible electronic copy from the publisher. 

iv. Accommodations – Exams

· Exams – Because students with visual disabilities may require more time to navigate textbooks and access exam questions, extended exam time is a reasonable accommodation. Time and a half and double time are often used, but a particular student may have different requirements. The student can be asked to provide information about how he or she has handled timed exams in the past.

If a student will use a reader on an exam, the law school should fund pre-exam sessions with the reader. This will enable the student to take advantage of the opportunity to practice for the final by taking an old exam. Additionally, the student and reader will be able to develop a more efficient system of dealing with the material that the student will encounter on the exam.

For students with some vision, lighting can be an important consideration during exams. The student should have the opportunity to inspect the location of his or her exam in advance.

· Exam Submission – Many students with visual disabilities must prepare their exams electronically. The student may need to prepare the exam with a traditional word processor such as Microsoft Word, since programs designed specifically for writing exams may interfere with the student’s access technology. In such instances, extra effort on the part of the school and the campus disability services office, such as to transfer the student’s exam into the standard exam file format, may be necessary to ensure that the student’s anonymity is maintained.

v. Accommodations – Reading Materials 

Students with visual disabilities use several techniques to access textbooks and other materials in alternate formats. Most students prefer electronic copies of texts. Other methods of accessing reading material include pre-recorded audiobooks and live readers. Generally, the student will know which technique or combination of techniques works best for him or her. What follows is a brief overview of some of the ways students with visual disabilities access various materials.

· Electronic Textbooks – Many students find that electronic copies of textbooks and course readers offer the greatest flexibility. A student can access an electronic text with a magnification program or a screenreader, sometimes in conjunction with an electronic Braille display.

The major legal textbook publishers have representatives who facilitate requests for electronic texts. A disability service coordinator or law school bookstore employee generally submits the request (which must include a receipt for the book) on behalf of the student. If the publisher offers multiple formats, it is important to note which format the student prefers. (Because of their level of vision loss, some students cannot fully utilize PDF files, for example, while others prefer to receive books in PDF format and use their own software to convert the files to formats that are more compatible with their access technology.) The electronic texts are then emailed or sent on CD within a few days to the person making the request.

While this process is sufficient for most textbooks, it is important to note that it is not foolproof. Books lacking pagination may require additional modification by the campus disability services office. The disability services staff may need to produce graphs, charts and diagrams separately. This might involve an audio or text description of the material or an enlarged copy. Raised-line drawing kits can be used to produce tactile versions of graphics.

Some books will not be available in electronic format from the publisher. In these cases, as well as in situations where coursepacks are used, the campus disability services office should produce electronic copies of the texts. Some students may possess their own scanners and software and may prefer to produce their own electronic texts, if other methods are less timely. 

· Audio textbooks – Some students with visual disabilities prefer audio textbooks. The primary source for these books is Recordings for the Blind and Dyslexic (RFB&D, www.rfbd.org), which offers audiobooks as downloads and on CD-ROM. These texts include audible indications of page numbers as well as descriptions of photos, diagrams and charts. They are designed with markers to make it easier for a student to find specific sections or pages within the text.

Some required readings may be available from the National Library Service for the Blind and Physically Handicapped (NLS, www.loc.gov/nls). NLS does not produce casebooks, but if a student needs a novel or a memoir, NLS should be consulted. NLS books typically do not contain audible announcements of page numbers, and some do not contain reference lists.

If a book is not available (as is often the case when a new edition is released), RFB&D may record it upon request. This process is very time-consuming. RFB&D will send installments of the book as they become available, but it can take months for a complete book to be recorded. (RFB&D generally will not record coursepacks or sections of books.) It is often preferable for the disability services office to record the text (or those parts of the text that the student will use). For this reason, it is important that professors design syllabi well before the beginning of the semester whenever possible.

Sometimes, a previous edition of a textbook is available in audio format. In some cases, a student can use this edition until the current book is produced. The disability services office can help by determining which sections of the older edition correspond to the material on the syllabus.

· Other – Blind and low-vision students may also use readers to access textbooks. Some students may prefer to obtain enlarged copies of some or all of their reading materials. 

vi. Conclusion

Most accommodations required by students who are blind or who have low vision involve materials in formats other than print. However, it is important to remember that each student is unique, and accommodations that work for one student may not be effective for another.

D. Best Practices: Mobility Related Disabilities 

i. Introduction

Mobility related disabilities range from mild to profound. Some students have cerebral palsy or multiple sclerosis. Others have spinal cord injuries or other developmental disabilities. Because there are many different mobility impairments that lead to mobility related disabilities, various students with mobility disabilities may require a great variety of adaptations and accommodations. 

For example, a person with a spinal cord injury similar to Christopher Reeve requires a wheelchair to get around, a ventilator/respirator to breathe, assistants to help with daily activities, adaptive computer hardware and software, extra time on assignments and exams, and nearly all of the accommodations listed below. Another person with early stages of multiple sclerosis may need to use a scooter to get around, automatic door openers and accessible bathrooms, but may be able to write for himself or herself and may not need note takers or extra time for assignments and exams. Whatever the case may be, each individual has unique accommodations needs and should have a plan that is unique to their disability.

In order to get through their day productively and efficiently, many students with severe mobility disabilities incorporate the help of many different people, technologies and services. For example, a person with severe cerebral palsy may depend on assistant care, a wheelchair, text-to-speech technology and other equipment and technologies. There are many opportunities for things to go wrong in this complicated system of support. Machines can be unreliable, and caretakers may not be available during emergencies. Such events can affect the individual who depends on them. It is important to be sensitive to the complicated nature of the individual’s needs when providing accommodations.

ii. Documentation

As with any disability, students with mobility disabilities must provide documentation of their disability. Since the documentation process can be time-consuming and is the first step in the long process of providing accommodations, the process should begin as soon as possible, preferably when a student has accepted an offer of admission to your law school. When requesting documentation from students with mobility disabilities, be sure to allow the student ample time to gather the required documents. It is also important to coordinate efforts with any campus resource offices that provide services to students with disabilities. 
It is possible that a student with a mobility disability may provide documentation that is several years old. This is a typical situation because many students with mobility disabilities, once diagnosed, may not require continued or regular diagnoses from a doctor. For example, a person who became paralyzed ten years ago may not have had any physical changes that would require regular diagnoses for the same condition year after year. 
Usually, documentation is very straightforward for students with mobility disabilities. A mobility disability may be verified with a letter from a qualified medical professional detailing the student’s loss of function. Medical professionals qualified to make a diagnosis include physicians, physical therapists and occupational therapists. All applicable documentation should be submitted on professional letterhead with the evaluator's signature and credentials prior to scheduling an appointment.

Student Services may also wish to create an application packet to supplement the requisite documents. Information as to type of accommodations preferred, ranking of those accommodations by preference, and clarification of disability parameters are appropriate. Inquiries into previously utilized accommodations (particularly during high school and post-secondary education) are useful and may serve as a guide for accommodations in law school. 

 
iii. Accommodations – Classroom

Each student requires a unique set of accommodations. At no time may it be generalized that a particular accommodation is one size fits all. Appropriate accommodations should be given based on individual consultations with the student. At no time may the expenses of the accommodations be imposed upon the student. Always err on the side of caution when granting classroom accommodations. It is far better to provide ample accommodations from the beginning than to re-adjust accommodations three weeks into the semester when the stress and anxiety of law school have set in. 

· Priority Registration – In order to optimize the amount of time available to secure services, students with mobility disabilities (as well as every other student with a disability) should register prior to other students so placement in the course is guaranteed. Because classrooms are not always accessible, priority registration allows the administration to match the class with the best classroom for students with mobility disabilities. Priority registration also gives the disability resource office an opportunity to convert textbooks into the proper electronic (or other) format. 
· Priority Seating – Students with mobility disabilities are limited to where they can park their chair/scooter or seat themselves in a classroom. Reserving an area of the classroom or a certain seat at the end of a row may be necessary so the student has a seat/table that best suits his or her needs. 

· Priority Assignment of Lockers and Study Carrels – When assigning study carrels and lockers to students, students with mobility disabilities should be able to choose carrels and lockers that are accessible and/or convenient for them. For example, a student using a cane or crutch may prefer to not be assigned a locker at the end of a long hallway.

· Parking – Students with mobility disabilities may need handicapped parking on campus close to the building where the student will attend class. Consult with the student to see if this is necessary.

· Additional Desks and Furniture – Many tables and or classroom desks are not the correct height for students with mobility disabilities to use. A student may need an additional desk and/or piece of furniture brought into the classroom. 
· Removal of Physical Barriers – Students with mobility disabilities may need physical barriers removed from the law school building and/or classrooms. It may be necessary to install ramps, automatic door openers, and make other changes to the physical building. It may also be necessary to rearrange furniture in a classroom and/or other rooms in the law school building.

· Accessible Bathrooms – Students with mobility disabilities may need bathrooms to be made accessible. This may include automatic doors, wider doorways, larger bathroom stalls, etc. It is also helpful and convenient to provide students with mobility disabilities with the keys to bathrooms that are usually reserved for faculty or staff.

· Alternative Format Texts – Students with mobility disabilities may need alternative format textbooks. Alternative format texts mean textbooks as well as classroom handouts, overhead slides, readers, and any other information distributed to the classroom on paper. When providing students with mobility disabilities with alternative format texts, everything each non-disabled student receives on paper should be provided to the student in an alternative format. 

First, a publisher may provide PDF or Word files directly to the student. However, publishers are usually reluctant to provide files directly to students. Therefore, campus disability services office must have a second option to provide alternative format texts.

Second, the disability services office may remove the binding of a textbook and run the book through a high-speed scanner and convert the scanned into a readable file type. Usually, the scans can be converted into Word, PDF or image files. This can be a very time-consuming process and should be commenced well before the student needs the textbook. High-speed scanning is likely to be the only option for classroom handouts, overhead slides, readers, etc. Therefore, the disability services office should have someone ready and willing to scan documents on short notice. Any scanned document should be provided according to the student’s request, whether in PDF, Word, image or another file type. 
· Lecture Notes – Many students with mobility disabilities are unable to take their own notes. If a student is unable to take his or her own notes, the school needs to implement either a policy of another student(s) sharing notes or the faculty sharing lecture notes/slides/handouts. Note-taking services should be provided by the disability services office. 

· Scribe – If a student with mobility disability is unable to write for him or herself, the student may need a scribe.  If a scribe is necessary, a scribe should be provided by the disability services office. 
· Extended Time – Additional time for in-class assignments or test taking may be necessary for students with mobility disabilities when adaptive technology or accommodations are necessary to complete the assignment. 

· Adaptive Equipment – Many, if not all, students with mobility disabilities use some type of adaptive equipment. Equipment such as laptop computers, voice recognition software, other adaptive software, and adaptive hardware are to be provided if requested. If the student requires the adaptive equipment when using his or her computer, the adaptive equipment should be allowed in the classroom. 
· Assistants – Some students with mobility disabilities need the help of assistants to meet their daily needs. The assistant is likely to be an employee of the student or of an outside agency. The assistant will likely accompany the student to class and/or any other school activity.  If an assistant is present, additional accommodations may need to be made, such as providing a seat in the classroom for the assistant.  
· Service Animals – Some students with mobility and other disabilities have service animals that help them with their daily needs. Service animals are necessary to students that have them and must accompany the student at all times. The laws regarding service animals are complex.  Seek advice as needed.
iv. Accommodations - Exams

Accommodations for exams include the following:

· Laptop computers with adaptive hardware and software – Equipment such as laptop computers, voice recognition software, other adaptive software, and adaptive hardware may be necessary to take an exam. 
· Extended time – Additional time for exams is necessary if adaptive technology or accommodations are necessary to complete the exam. 
· Break time – During long testing sessions, breaks may be necessary for students who fatigue easily or who need to stretch. The length of the break should be determined on an individual basis.
· Alternative test format – Many students using wheelchairs are unable to turn pages for themselves. Providing the student with an alternative format allows the student to take the exam independently.

· Scribe – If a student is unable to write or fill in bubble sheets for him or herself, the student may need a scribe.  

v. Accommodations - Other

Housing Accommodations:

· Automatic Door Openers

· Ramps

· Widened doorways

· Accessible bathrooms

· Accessible showers

· Accessible kitchens 

Campus and Community:

· Accessible transportation around campus

· Wheelchair orientation to campus or classrooms 

· Accommodations for extracurricular activities, such as clubs, study abroad, and sports 

· Accommodations for student employment 

vi. Tips for Working with Mobility Disabled Students 
· Some students with mobility disabilities identify themselves as disabled and some do not. Be sensitive to the individual’s preferences.

· Some students with mobility disabilities are active in the on-campus disability community while some are not. Do not assume that the student understands the on-campus disability community.

· Do not assume that a student with mobility disability knows exactly which accommodations are necessary for him or herself. Place all options on the table when deciding which accommodations are necessary.

· Some students with mobility disabilities are open and willing to discuss their disability, while others are not. Again, be respectful of the student’s feelings on his or her disability. 
· Do not assume the accommodations are working perfectly. Check in with the student to make sure notes are being delivered, etc. and that no further accommodations are necessary. 
· Students with mobility disabilities are like any other student in law school. They need to be included in class participation just as any other student is.

· Work with the faculty to ensure that the appropriate accommodations are chosen and that the student is actually receiving the promised accommodations.

· Members of the faculty may have their own electronic notes/handouts/readers/texts that will be helpful to the student. Always check with each instructor to see if the instructor can help in providing accommodations.

vii. Conclusion

Mobility related disabilities constitute a very broad spectrum of impairments that range from mild to profound. The broad range of mobility disabilities requires a variety of adaptations and accommodations for students with mobility disabilities. For example, a student with a mobility disability may require assisted care, accessible buildings, adaptive computer software, a note-taker and extra time on exams. Because of the vast range of mobility disabilities the determination of appropriate accommodations for a given student should be made on an individual basis. Determination of appropriate accommodations for a particular student is best done in consultation with the student.

E. Best Practices: Mental Health Disabilities

i. Introduction
Mental health disabilities include a broad range of diagnoses often caused by chemical imbalance in the brain. These may include, but are not limited to: depression, anxiety, schizophrenia, obsessive-compulsive disorder, and bipolar disorder. Mental health disabilities are most commonly addressed by using therapy performed either by a licensed social worker or psychologist, or through a variety of medications as prescribed by a psychiatrist.
People may cope with their mental health disability in a variety of ways. While some students choose to openly identify as disabled, while others may choose to keep this information private. Because there is such a wide variety of diagnoses and personal situations in this category, each student's situation should be evaluated individually to ensure proper accommodation. 
Mental Health and Stress – Stress can greatly enhance some symptoms related to a variety of mental health issues. Similarly, while engaged in a stressful situation, an individual may no longer be able to "get by" with the coping mechanisms that had allowed them to flourish in less stressful times. Because of this, some students may receive new diagnoses or new symptoms during the course of law school. 
Mental Health and Stigma – Historically there has been stigma placed on individuals with mental health disabilities. This stigma appears to be linked to ideas that individuals should be able to "control themselves," "get over it," or "learn to deal." Because of these types of stigmas and the assumptions made about individuals with mental health disabilities, some students may choose not to share their diagnosis with professors or other students. Information about a student's diagnosis should be held in the utmost confidence in order to respect the student's decision about sharing their diagnosis, and to minimize any possible bias or stigma toward the student. 
Mental Health and Medication – While some symptoms of mental health disabilities may be diminished through the use of prescription medicine, these medications can come with a variety of their own side effects. The side effects, like the underlying condition, may be very disruptive and interfere with basic functions. There also can be extreme symptoms when an individual is starting or ending use of a medication.  Medications that at one point were useful can become less effective, stop working altogether, or even exacerbate symptoms. At this point an individual would not only have to deal with the re-emergence of symptoms related to their diagnosis, but would also have to endure the effects of a switch in medication.   

ii. Documentation
Documentation is generally very straightforward and all that is necessary is a report from a doctor describing the DSM diagnosis. However, in some instances a student may be required to provide a battery of psychological tests similar to those given for learning disabilities to show the functional impact – or lack thereof – of the student’s medication. All applicable documentation should be submitted on professional letterhead with the evaluator's signature and credentials prior to scheduling an appointment.
The relevant administrators may also wish to create an application packet to supplement the requisite documents. Information as to type of accommodations preferred, ranking of those accommodations, clarification of disability parameters etc, are appropriate. Inquiries into previously utilized accommodations (particularly at high school and post secondary) are useful, but note that many students whose coping mechanisms allowed them to work without accommodations in high school and college may find that this is not the case in law school. 
iii. Accommodations - Classroom and Exam
Accommodations vary widely and will depend on the individual's specific needs. Examples of some necessary accommodations include:
Note takers/Faculty Lecture Notes – Due to a variety of mental health diagnoses and problems with medications, students may sometimes be unable to pay sufficient attention to the professor to take notes. By providing a note-taker, stress is taken off the student who would otherwise have to choose whether to attend a class at a time that would be either detrimental to her health or distracting to the class as a whole. Note-taking services are provided for by the Disability Student Services.
Extended Time – Due to a variety of mental health diagnoses and problems with medications, student may not be able to focus on a testing situation, or may need time to move around during that time period. Additional time for an in-class assignment or test taking may be necessary as an accommodation needed to complete the assignment. 

Extensions – Flexibility and individual consideration of a student's situation should dictate how administrators and professors grant extensions on assignments. Additional time for at-home assignments may be necessary as an accommodation needed to complete the assignment. 

Separate Room – Due to a variety of mental health diagnoses and problems with medications, student may not be able to focus, especially in the presence of so many other students. A separate or private room for an in-class assignment or test taking may be necessary as an accommodation needed to complete the assignment. 

Food and Water – As some students may need to take medicine throughout the course of the day, allowances should be made to allow access to food and water so that they can take their medication as prescribed. 
Leaving Class – It should be understood that some students may need to step out of the room or leave a class before it ends. Due to the sometimes quick onset of some behaviors or thoughts, they may not be able to alert professors ahead of time. Students should be allowed to leave when needed and be provided with notes or other accommodations for the material missed. 
Class Participation Alternatives – Based on the nature of the diagnosis, a student may be unable to participate in class. This can be seen generally with some forms of social anxiety as well as other diagnoses. Professors may accommodate students in several ways. First, professors may give students with mental health disabilities the opportunity to opt out of class participation or "cold-calling." Where participation may be part of a student's grade, an equivalent alternative option must be presented to the student so that they can still take the course. Second, professors may give students advance notice that they will be called on in class. This allows students with mental health issues to still participate in class. Moreover, because they are still able to participate in class, students with mental health issues are less likely to be stigmatized by classmates. Professors should take care not to single out a student by drawing attention to the fact that they are receiving an accommodation.  

iv. Tips for Working with Students with a Mental Health Disability 
· Most importantly, Students with a mental health disability should each be considered individually, since each diagnosis may manifest itself with different symptoms in different individuals.
· Ask the student what accommodations work best for them, since they know their situation better than anyone. 
· Be mindful that information about a student's mental health disability is private, personal, and could be very emotional. Avoid discussing accommodations in public places where you may be overheard.
· Do not assume that because someone has made it to law school, performs well in classes, or seems comfortable in other situations, they do not have a diagnosis that may make certain accommodations necessary.
Do not use derogatory or colloquial uses of psychiatric terms. For example, use of the term "OCD" to refer to someone who is merely detail-oriented diminishes the situation of a person with that diagnosis. 
v. Conclusion

Mental health disabilities cover wide variety of diagnoses. These diagnoses cover a broad range of severity. Moreover, each individual copes differently with his or her mental health disability. Accordingly, appropriate accommodations for each student should be determined on an individual basis.  

Mental health disabilities are often hidden and students with mental health disabilities may not openly identify as a student with a disability. Thus, law school administrators should be careful to keep a student’s mental health disability confidential. 

F. Best Practices: Law Students with Chronic Illnesses

i. Introduction 

Law students with chronic illnesses encompass a diverse set of needs, including individuals with disorders such as asthma, cystic fibrosis, arthritis, diabetes, cardiovascular diseases, blood disorders, cancer, lupus, fibromyalgia, epilepsy, multiple sclerosis, and irritable bowel syndrome. Many chronic illnesses are cyclical in nature – some cycles and chronic illnesses are more predictable than others.

Most students with chronic illnesses have a well-developed system they depend on to productively and efficiently get through each day. This often includes measures to help the person conserve energy, minimize flare-ups of symptoms, and avoid things that will exacerbate symptoms. For instance, a student with asthma may live in a temperature-controlled environment and park close to the law school to keep symptoms at bay and maximize time and energy available for law school. 
To meet their accommodations needs in law school, students with chronic illnesses should have a plan tailored to their unique accommodation needs and the often fluctuating nature of many conditions. Many people experience fluctuations in their illness and levels of functioning throughout the years, and these fluctuations do not stop just because a person is in law school. In many instances, the stress of law school alone can exacerbate symptoms if a person does not properly manage their health and the law school does not properly accommodate their disability.

For example, a person with arthritis may have more stiffness and pain in the mornings; that person may be better served by classes that are scheduled later in the day when possible. Likewise, the colder months of the year may be more difficult for them than warmer months. Someone with anemia may have flare-ups of their illness that do not necessarily follow a set pattern, so that person’s system and plan for accommodations might include flexibility in scheduling and building in time for breaks between classes.

People with chronic illnesses quite often have needs that overlap with other kinds of disabilities outlined in other sections of this guide. For instance, some people with multiple sclerosis also use a wheelchair, so they would need accommodations listed in the “mobility disability” section of this guide. Many disabilities are difficult to classify into one particular category, so we encourage you to consult the other sections of this guide for overlapping needs.

ii. Documentation for Chronic Illnesses

As with any disability, students with chronic illnesses must provide documentation of their disability. Since the documentation process can be time-consuming and is the first step in the long process of providing accommodations, the process should begin as soon as possible, preferably when a student has accepted an offer of admission to law school. When requesting documentation from the student, be sure to allow the student ample time to gather the required documents. It is also important to coordinate with any campus offices for students with disabilities that the incoming student may rely on during his or her tenure at the school. A letter from a qualified professional – most often a qualified physician – detailing medical diagnoses, functional limitations, and needs for accommodation in school. Documentation may also include a good deal of complex medical history. All applicable documentation should be submitted on professional letterhead with the evaluator's signature and credentials prior to scheduling an appointment.

The campus disability services office may also wish to create an application packet to supplement the documentation from professionals. Inquiries into previously utilized accommodations (particularly at high school and post-secondary) may be useful and may serve as a guide for accommodations in law school; however, chronic illnesses often fluctuate and may therefore require different accommodations at different times.

iii. Campus Accommodations 

· Priority Registration – In order to optimize the amount of time necessary to secure services, students with chronic illnesses (as well as every other student with a disability) often need to register prior to other students so placement in the course is guaranteed. Students with chronic illnesses often need to organize their schedules to accommodate medical needs or physical limitations; thus priority registration can facilitate this process. Since not all classrooms are equally accessible, priority registration allows the administration to match the class with the best classroom for those who need physical accommodations. Priority registration also gives Disability Student Services an opportunity to convert textbooks into the proper electronic (or other) format (see below) if this is necessary. 
· Scheduling – Students dealing with fluctuations in their health may need additional time to complete coursework. Allowing students to take incompletes in these situations in a reasonable accommodation. Students with chronic illnesses may also need to be absent from school for an extended period (e.g. a semester) to have surgery, undergo medical treatment, or adjust to a new phase of a progressive disorder. Allowing students to take an incomplete or adjust their coursework depending on their health and stamina each semester is also a reasonable accommodation. For instance, students who deal with excessive fatigue might take one less course each semester and spread law school out over four years instead of three.  Schools should also offer to record classes or supply note-takers for students with chronic illnesses who need to miss class on an intermittent basis.
· Priority Seating – Students with a chronic illness that limits their ability to walk or climb stairs may be limited in where they can sit in a classroom. Also, some disabilities may require that the student have quick access to leave the classroom if necessary (e.g. a student needing frequent restroom breaks for disorders that affect their bowel or bladder function). Reserving an area of the classroom or a certain seat at the end of a row may be necessary so that the student has the seat/table that best suits the student’s needs. 

· Parking – Students who drive may need parking on campus close to the building where the student will attend class. This could be necessary if the student is limited in his or her ability to get around or if the student must leave the law school frequently to go back and forth to medical appointments or treatments. Some students may require an attendant who will need parking in order to transport the student. Consult with the student on his or her particular parking needs. 
· Additional Desks and Furniture – Many tables and or classroom desks are not the correct height for students with chronic illnesses to use. A student may need an additional desk and/or piece of furniture brought into the classroom. 
· Removal of Physical Barriers – Students with chronic illnesses may need physical barriers removed from the law school building and/or classrooms. It may be necessary to install ramps, automatic door openers, and make other changes to the physical building. It may also be necessary to rearrange furniture in a classroom and/or other rooms in the law school.

· Accessible Bathrooms – Students with chronic illnesses may need bathrooms to be made accessible. This may include automatic doors, wider doorways, larger bathroom stalls, etc. 
· Alternative Format Texts – Students with chronic illnesses may need alternative format textbooks. Alternative format texts mean textbooks as well as classroom handouts, overhead slides, readers, and any other information distributed to the classroom on paper. When providing alternative format texts, everything each non-disabled student receives on paper should be provided in an alternative format. 

First, a publisher may provide PDF or Word files directly to the student. However, publishers are usually reluctant to provide files directly to students. Therefore, the Disability Student services must have a second option to provide alternative format texts.

Second, the Disability Student services may remove the binding of a textbook and run the book through a high-speed scanner and convert the scanned images into a readable file type. Usually, the scans can be converted into Word, PDF or image files. This can be a very time-consuming process and should be commenced well before the student needs the textbook. High-speed scanning is likely to be the only option for classroom handouts, overhead slides, readers, etc. Therefore, the Disability Student services office should have someone ready and willing to scan documents on short notice. Any scanned document should be provided according to the student’s request, whether in PDF, Word, image or another file type. 
· Lecture Notes – Some students with chronic illnesses are unable to take their own notes. If a student is unable to take his or her own notes, the school needs to implement either a policy of another student(s) sharing notes or the faculty sharing lecture notes/slides/handouts. The disability student services office should provide note-taking services. 

· Scribe – If a student is unable or limited in the ability to write for him or herself, the student may need a scribe.  If a scribe is necessary, it should be provided by Disability Student services. 
· Extended Time – Additional time for in-class assignments or test taking may be necessary for students when adaptive technology or accommodations are necessary to complete the assignment. 

· Adaptive Equipment – Some students with chronic illnesses use adaptive equipment. Equipment such as laptop computers, voice recognition software, other adaptive software, and adaptive hardware are to be provided if requested. If the student requires the adaptive equipment when using his or her computer, the adaptive equipment should be allowed in the classroom. 
· Assistants – Some students need the help of assistants to meet their daily needs. The assistant is likely to be an employee of the student. The assistant will likely accompany the student to class and/or any other school activity. If an assistant is present, additional accommodations may need to be made, such as providing a seat in the classroom to the assistant.  
· Service Animals – Some students with chronic illnesses have service animals that help them with their daily needs. In addition to more traditional service animals that help blind people navigate or people with mobility disabilities open doors, many service animals perform vital functions such as warning or assisting a person with epilepsy in the event of a seizure. A service animal’s role may not be readily apparent, especially for students with hidden disabilities; however, service animals are necessary to students who have them and must accompany the student at all times. Under no circumstance can a service animal be excluded from a building or activity. 

· Lecture Notes – Some students with chronic illnesses are unable to take their own notes. If a student is unable to take his or her own notes, the school needs to implement either a policy of another student(s) sharing notes or the faculty sharing lecture notes/slides/handouts. The disability services office should provide note-taking services. 

· Extended Time – Additional time for in-class assignments and/or test taking may be necessary for students with chronic illnesses. They may have to take medication that causes fatigue or interferes with their ability to concentrate. Likewise, they may have to take breaks to do things that are necessary to managing their illness – such as taking medication, resting their muscles, or elevating their legs to alleviate pain or help circulation – in order to complete the assignment. 

iv. Accommodations - Other 

Since each chronic illness is unique, each person will probably need at least one accommodation that no other student has requested from you! It is important to be creative in thinking through solutions that might help students get through the day and level the playing field for their legal education. Some reasonable accommodations that have helped students in the past include:
· Refrigeration for medication 

· A place in the school to lie down and rest

· Blankets 

v. Accommodations – Exams
Students with chronic illnesses may need the following accommodations for exams:
· Laptop computers with adaptive hardware and software – Equipment such as laptop computers, voice recognition software, other adaptive software, and adaptive hardware may be necessary to take an exam. 
· Extra time – Additional time for exams is necessary if adaptive technology or accommodations are necessary to complete the exam. 

· Separate testing room – Many students need separate testing rooms in order to eat, administer medications, rest, or take extended time on exams. It is important to maintain the student’s anonymity in this process. Students in a separate room need to have a “testing in progress” sign on the door. Also, be sure not to locate separate testing rooms in particularly noisy areas of the school.
· Alternative test format – Many students use adaptive technology such as screenreader or voice recognition software. Providing the student with an alternative format allows the student to take the exam independently.

· Scribe – If a student is unable to write or fill in bubble sheets for him or herself, the student may need a scribe.  
vi. Accommodations – Housing/Community
Housing Accommodations:

· Automatic Door Openers

· Ramps

· Widened doorways

· Accessible bathrooms

· Accessible showers

· Accessible kitchens 

Campus and Community:

· Accessible transportation around campus

· Wheelchair orientation to campus or classrooms 

· Accommodations for extracurricular activities, such as clubs, study abroad, and sports 

· Accommodations for student employment 

vii. Tips for Working with Students with Chronic Illnesses
· Some students with chronic illnesses identify themselves as disabled and some do not. Be sensitive to the individual’s attitude towards their condition.

· Likewise, some are active in the disability community while some are not. Do not assume that the student understands the disability community just because he or she has a chronic illness.

· Some students with chronic illnesses are open and willing to discuss their disability, while others are not. Again, be respectful of the student’s feelings on his or her disability. 
· Law school poses unique accessibility challenges that many students may not have encountered before. Do not assume that a student with a chronic illness knows exactly which accommodations are necessary for him or herself. Place all options on the table when deciding which accommodations are necessary.

· Do not assume the accommodations are working perfectly. For instance, if a student has the accommodation of access to a refrigerator for his or her medications, be sure that nothing is getting in the way of the student using the refrigerator.

· Students with chronic illnesses are like any other student in law school. They need to be included in class participation just as any other student is included.

· Work with the faculty, staff, and student to ensure that the appropriate accommodations are chosen and that the student is actually receiving the promised accommodations.

· Members of the faculty may have their own electronic notes/handouts/readers/texts that will be helpful to the student. Always check with each instructor to see if the instructor can help in providing accommodations.

viii. Conclusion

Like other disabilities, chronic illnesses cover a very broad spectrum of impairments that range from mild to profound. The broad range of chronic illnesses requires a variety of adaptations and accommodations. Because of the vast range of chronic illnesses, the determination of appropriate accommodations for a given student should be made on an individual basis that accounts for the fluctuating nature of many conditions. The stressful law school environment alone often exacerbates the symptoms of a chronic illness. Thus, determination of appropriate accommodations for a particular student is best done in consultation with the student.

Like students with severe mobility disabilities, students with chronic illnesses have a complex system of adaptations and accommodations to get through their day productively and efficiently. Many different people, technologies and services are incorporated into this system. However, many things may go wrong in this complicated support system. Administrators should remain sensitive to the complicated needs of a student with a mobility disability when providing accommodations.

III. Accommodations in Organizations and the Community

A. Best Practices: Make Your Organization More Disability Friendly





By: Janice Ta, NALSWD President 2009-2010


At the 15th Annual Rebellious Lawyering Conference at Yale Law School (www.reblaw.com), I was responsible for developing disability-friendly policies to ensure a positive and accessible experience for all our attendees. Although Reblaw is not a disability organization, the conference organizers wanted to make an effort to show that everyone – no matter their race, gender, sexual orientation, or disability – was welcome. Our registration website queried potential attendees for their accommodation needs; all reading materials were available in Braille and large-print format; all conference spaces were wheelchair accessible; and the law school even provided one attendee with an American Sign Language interpreter.

After the conference was over, the conference organizers were surprised at how many attendees actually needed accommodations. Most importantly, attendees who received accommodations were grateful that the organizers were so welcoming and sensitive to their needs. 


For every group you're involved in, I invite you to challenge the way your organization approaches its disability policies. Pro-actively providing accommodations (instead of waiting for attendees to ask for them) sends a positive and powerful message of inclusivity – both to people with disabilities and to those without. Broadening your definition of inclusion and taking these simple, proactive steps, will not only impact the experience of attendees who have disabilities, but will also send a message to everyone else that you are committed to diversity and an inclusive agenda:
1. Appoint one point-person in your organization to establish and implement the disability-friendly policies for your organization.

2. Talk to the disability resource office at your university about the accommodations available to students, guests, and invited speakers. Some disability resource offices only provide accommodations to students, so you may have to find outside resources to accommodate other attendees.
3. Ensure that the website for your conference is navigable by screen readers. For more information about website accessibility, please visit:

http://www.webcredible.co.uk/user-friendly-resources/web-accessibility/screen-readers.shtml
4. Ensure that the website for your conference can be read by people who have low-vision. Avoid font sizes smaller than 10 point. 

5. In your registration materials and website, include a section to allow attendees to request accommodations. Following is an example of what this section may look like (note that you may not be able to provide every accommodation below, so plan accordingly):

6. Ensure that all conference events (meetings, parties, dinners, etc.) are held in wheelchair accessible buildings and rooms with ADA compliant ramps and elevators.

7. Work with the disability resource office to make sure these accommodations can be available the day of the event. Most disability resource offices can provide ASL interpreters and convert text into Braille or large print, but if the office cannot provide these accommodations, make sure you plan ahead.

8. Note that PDFs and PowerPoint are not accessible formats. Ask all speakers to submit written materials, handouts, PDFs, and PowerPoint presentations in time to be converted into accessible formats before the conference. Some materials can easily be converted into large print using Microsoft Word. Large print materials should be printed bold, double-spaced, and in 14 to 18-point Arial type. Non-glossy paper is usually preferred.

9. On the day of the conference, make sure all disability accessible materials are available at the registration desk and marked with the name of the registrants who need them. Make sure people who need American Sign Language are matched with their interpreters. 

B. Law Review Write-on Process

At the end of the first year of law school, most law schools hold a “write-on” competition to qualify for law review, a scholarly, student-run journal where students research, write, edit, and publish articles. Law review is a prestigious and worthwhile extracurricular activity, and admission to the law review is often very competitive.
The qualifying competitions vary by law school, but typically involve a written submission, and possibly a citations examination. For example, some schools allow students to submit an article on their topic choice, while others present a predetermined case or legal issue for comment. Some schools set forth the requirements in hard copy, some use electronic format, and some utilize both methods. There is usually a specified time for completing this competition. 

Law schools that have a predetermined issue for the law review write-on often include a packet of background readings on the topic. However, these readings are usually provided to students in hard-copy. NALSWD is aware of instances in which the law review write-on packet was not provided in an accessible format for students with visual disabilities. Moreover, the time limitations can pose problems for students with learning or reading disabilities. 

Because processes vary, students with disabilities should coordinate with the law review board and the disability services office as early as possible if they are interested in trying out for the law review. 

i. Accommodations 

Depending on the student’s disability, the following accommodations may be needed:

· Additional time – Students with learning or reading disorders may require additional time. When requesting additional completion time, students should be specific as to how much additional time is necessary for them to complete the write-on process.

· Library Assistant – A student with a mobility disability may need a library assistant if the write-on prompt or process requires researching to be done in hard copy. The library assistant may assist students who, because of their disability are unable to take books from the bookshelves and make copies of the books. This accommodation should be coordinated with library staff.

· Accessible Materials – Students with visual disabilities may need electronic materials, enlarged prints of handouts, and other accessible materials. Administrators may wish to inquire whether accessible materials will be needed at least three months in advance to allow the law review board members ample time provide the accommodation. If handouts are prepared electronically, they can be emailed to the student or the campus disability services office. Handouts that are prepared in Word or a similar format are generally accessible; however, handouts in PDF form may require additional steps on the part of the student or campus disability services office. Similarly, photocopied handouts may not be easily accessible for students with visual disabilities and should be given to campus disability services office with enough lead time so that the student can access the material contemporaneously with the other students.

· Readers – Many students with visual disabilities benefit from the use of a reader in certain circumstances. This includes:

· Providing assistance with non-electronic research;

· Proofreading an assignment for bluebooking inconsistencies;

· Reading handwritten material or material that has been marked up;

· Describing charts, diagrams, images, etc.

Some students prefer to select and hire their own readers. The campus disability services office should fund the reader if the student does not receive adequate funding from vocational rehabilitation. Some universities pre-screen readers and maintain a reader pool.

C. State Bar Exam Moral Character/Fitness Evaluations


In all states, law student applicants are required to pass a moral character/fitness test in addition to a substantive law exam. In some states, such as California, students submit a form, while in other states, such as New York, students fill out a form and must appear for a formal interview with a member of the committee of bar examiners. The moral character/fitness exams ask for information about previous work history, previous residences, criminal records, and in many cases require a mental illness disclosure. If answered affirmatively, the mental illness disclosure will often ask the student to release psychiatric medical records to the committee of bar examiners, a group made up of lawyers and not doctors. In other states, the student may be required to appear for a hearing before the bar of examiners to discuss their illness. Although in some instances bar examiners may outsource individual cases to doctors, there are typically no independent medical evaluations of cases. In the interest of full disclosure, some law school administrators may mistakenly advise students to disclose mental illnesses that may not be required. Students with mental illnesses are advised to pay close attention to the wording of the disclosure in their respective state to determine if such a disclosure is required.

Law students with mental illnesses should be particularly aware that in most states the evaluation for whether a student receives testing accommodations on the substantive law portion of the bar exam is independent from the moral character/fitness assessment. The careful wording of mental illness disclosures in some states limit student disclosure for only a narrow scope of problems. For example, in California, the mental illness disclosure asks, “Have you been diagnosed or treated for a medically recognized mental illness, disease or disorder that would currently interfere with your ability to practice law?” In California, applying for accommodations does not necessarily mean that you “currently” have a mental disorder. Although nowhere stated on the form, in California, “currently” typically means that you have experienced a severe condition, such as a hospitalization, within the past six months.

Students with additional questions and concerns should contact the state bar in their respective states directly. Some states, such as California, are staffed with an anonymous support hotline.

IV. Conclusion
Students in law school may have one or more of a broad range of disabilities that range from mild to profound. Different disabilities pose different challenges for students. The broad range of disabilities requires a variety of adaptations and accommodations. A determination of appropriate accommodations for a student should be made on an individual basis and in consultation with the student. Administrators should remain sensitive to the complicated needs of a student with a disability when providing accommodations. All information about a student’s disability, accommodations, and medical history should be kept confidential. 




Please indicate any disability accommodations you may need:





____Braille      


____Handouts emailed to you 


Please provide email address: ____________________.


Please indicate format (e.g. MSWord):______________.


____Large Print  


____American Sign Language interpreter


____Wheelchair accessible room


____Other:___________________________________________








�	 See � HYPERLINK "http://www.eeoc.gov/facts/accommodations-attorneys.html"��http://www.eeoc.gov/facts/accommodations-attorneys.html�;� HYPERLINK "http://www.eeoc.gov/stats/reports/diversitylaw/index.html" \l "intro"��http://www.eeoc.gov/stats/reports/diversitylaw/index.html#intro�


�	 See � HYPERLINK "http://betterlegalprofession.org/"��http://betterlegalprofession.org/� 


�	 Dick Thornburgh, Breaking Down Barriers to Hiring Lawyers with Disabilities, http://www.klgates.com/files/Publication/9a819951-edf2-489a-abce-1e8c372a8b07/Presentation/PublicationAttachment/8f9b5902-bf1f-49d1-ad36-214c2534c25a/DiversityNewsletter_winterspring2007PDF.


�	 See 42 U.S.C. §§ 12111(2) and (5), 12112(b)(5)(A); 29 C.F.R. §§ 1630.2(b), (d) and (e), 1630.9(a). Pursuant to Title II of the ADA, state and local government agencies with fewer than 15 employees must follow the same employment discrimination rules as found under Title I. 28 C.F.R. § 35.140(b)(2).


�	 29 U.S.C. § 791(g); 29 C.F.R. § 1614.203(b). 


�	 This guide is not intended to be a basic primer on the legal requirements regarding reasonable accommodation; nor will it provide a full discussion of many important ADA terms and concepts, such as the definitions of “disability,” “qualified,” and “essential functions.” See 42 U.S.C. §§ 2102(2), 12111(8); 29 C.F.R. §1630.2(g)-(n); 29 C.F.R. pt. 1630 app. §§ 1630.2(g)-(n). More information on these terms and concepts can be found in the appendix to the ADA regulations and EEOC’s ADA-related documents: www.eeoc.gov/policy/docs/accommodation.html.


� Excerpt taken from a paper the author wrote during her 2L year of law school for a “perspectives” class; edited for clarity. 


� Judge Jeffry Gallet, The Judge Who Could Not Tell His Right From His Left and Other Tales of Learning Disabilities, 37 Buff. L. Rev. 739, 745-750 (1988-1989). 
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